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clubs to give benefit MacDowell programs
for the Colony.
Finally, we are enlisting the aid of all
musical organizations, state and local, in
establishing securely a great music festival
for Virginia, as the Eisteddfod of Wales,
wherein our whole state may come together
in song and contest and music of every
class: when our best native artists and composers may receive adequate hearing and
encouragement, and our children and students may derive stimulus and inspiration
that shall ultimately mean higher musical
development for all of Virginia.
Annabel Morris Buchanan

WANTED, A TWIN
By Nelson Phinney
Fifth Grade, Norfolk, Virginia
If you know a little boy
About as old as me
With curly hair and big blue eyes
Who loves plum jam for tea;
Who likes to lie upon the floor
And read out things aloud,
Who does not always shut the door
And thinks all the girls are proud,
Who wants to be a policeman
Or p'raps a sailing pirate bold,
And go a sailing around the world,
To search for hidden gold,
Who feels so awful lonely
And wants a puppy dog,
Please pack his toys in a tin
And let him come and be my twin.
—From The Journal of the
National Education Association,
December, 1929.

One-half of the school superintendents in
the United States hold membership in the
Department of Superintendence of the National Education Association.
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THE PLACE OF MUSIC IN
THE CURRICULUM
WHEN does an art expression, such
as music, arise in the world ? Is it
not when some individual has had
an experience which is precious to him,
which he wishes in some way to record and
to make as nearly as he can permanent ?
Consider a simple example such as a
painting or a drawing. The savage, the first
man, or the oldest man, sees either in the
outside world or in his mind, something
which seems to him so beautiful that he
wishes to preserve it or the memory of it.
With whatever medium he has at hand he
endeavors in some way to make a record of
it. That record is crude at first, but is perfected as attempts are repeated. Always it
has in it the germs of what we today designate as an art work. This is true in sculpture, in the dance, in every form of art,
and doubtless it is true in music also. We
go through a great struggle, a period of
noble aspiration, through any beautiful or
otherwise memorable experience, and we
like to preserve it by making some image or
expression of it. When that is a simple and
natural expression with little thought, with
slight conscious control, it may be little
more than a shout, a gesture, a leap. When
creative thought is given to it, the result
may be a song or a dance or a drama.
Two conditions result as soon as this
conscious product is made. First of all we
have the thing there to contemplate and to
cherish as at least a partial representation
of the original experience. There is this
attribute in many kinds of keepsakes, and
due to this fact they have woven into them,
at least for us for whom these associations
arise, an element of beauty. This explains
much of our collecting of mementoes. All
of us have at home in our bureau drawers,
or the old fashioned what-nots, things
which at the time we get them were so interwoven with a precious experience that
keeping them helps to preserve the oc-
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casion with which they were associated.
While ordinary mementoes lose their power
to recall the thrill of the original experience
and become mere curiosities of which we
soon tire, the things that are beautiful in
themselves may for a long time have the
power of calling up much of that early satisfaction. Art expressions thus help to
bring about what all of us are trying to do
in our life, namely, make permanent things
and experiences that are beautiful and
worthy of preservation.
Besides having this effect upon the person
who creates the art work, another and very
significant condition also results. The original experience which the art expression
aids to perpetuate was vital for the one who
expressed it because of what happened to
his spirit. It was, in other words, a personal, internal affair which took place in
him whether or not it did in anyone else.
But when the art expression is made it,
having taken an external form, can now be
shared and enjoyed by other people who
may or may not have enjoyed that original
experience. The song, the dance, the picture which rose in the artist because of the
stirring within his soul, are now placed before the world for it to use or to reject.
There is both a gain and a loss in this
condition. The gain lies in the fact that the
beautiful original experience may now be
shared by many people. Possibly the artist
was the only one who was able to go to the
seashore or to the remote landscape and
see it with his own eyes, but the painting
may be seen by everyone. The poet may
have been the only one who sensed the
wonder of a deed which seemed ordinary to
the world at large. Art always passes on
to others the vision that the rare soul has
experienced. This is the generous, the sharing or social aspect of art, and this surely
is a gain to the world.
The loss appears when we find other
people contenting themselves solely with the
external expression without being curious
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or interested as to the inner experience
which brought that expression into being.
It is easy to put a person into contact with
art and art work, but that is not a guarantee
that he will form that contact, get the same
pleasure from it that the artist did when he
created it. The caretaker in the museum,
the usher in the concert hall, the workman
in the sculptor's studio, seldom have the
same pleasure in the art work with which
they come in contact that the creator of it
has. This is due partly to their not having
created the work, partly because they perhaps have not undergone the same experience which gave rise to the art works, but
probably mainly because they have not approached the artist's expression in the proper manner. The appreciation of any art demands a certain spirit of leisureliness, of
quiet, of receptivity, of losing oneself in
contemplation. The hurried traveler rushing through an art gallery, the speeding automobilist tearing up a hill and down it, the
listener at a concert who is pressed for
time and cannot wait until a selection is concluded—none of these can get the message
of the painting, the sunset, or the song. It
may not be necessary to write a poem in
order to appreciate poetry, to attempt a
water color sketch to appreciate painting, or
to compose a song in order to appreciate
music; it may not be essential to have visited the scenes depicted, or to have lived in
many lands or under varied conditions,
much as each of these experiences would
help to understand and evaluate these art
expressions; but it is certain that much of
the beauty of nature and life, even the most
remote, comes to the quiet listening ear, the
seeing, observing eye, and the spirit that
pauses and considers.
This long introduction to our discussion
of newer tendencies in school music teaching is intended to emphasize the steadily
growing conception that music should be in
the school curriculum primarily for expanding the interpretation of life through under-
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standing the experiences of many sensitive
musical souls, and that thus our own lives
shall be made richer, our emotions shall be
raised to higher levels, and our spirits shall
be exalted. For many years educators, oftentimes including the musicians themselves,
have advocated music in the school for reasons which are now considered as subsidiary
to the larger aim just stated. Sometimes
music was included for the recreation it
gave to children who seemed naturally like
it. More often it was praised because of its
excellent disciplinary values which were
comparable in fact to the discipline of arithmetic and language. Again, administrators
have frequently found a place for music in
their programs because of the desirable so
cial results of singing or playing. Lately
certain advocates have called attention to
the unusual vocational aspects of music and
have pointed out that music probably more
than any other subject in the school will be
of direct help to the young people in earning a living. All of these and other ethical,
patriotic, and generally cultural aspects
might well be cited because music can and
frequently does aid in these various lines.
But if we are to look for the unique contribution which music should make it is to be
found in the ideas mentioned earlier, namely, the general toning up of the spirit by the
stirring or renewing of joy in a beautiful
experience.
There are four approaches to this end,
and these are four phases of music instruction. We may conceive of music as a great,
beautiful palace or a great central room in a
palace, which may be entered by four doors.
These are the four doors of song, of instrument, of technical study, and of listening.
All of these approaches can give much the
same sort of power in regard to the understanding and love of music, but each one of
them has its own peculiar contribution to
make, and each one has a valuable place in
the general scheme of music education.
From song singing should come that joy
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which results from attempting to create any
beautiful thing which is based upon a vital
experience. From listening should come
that joy which results from finding in the
expression of someone else a reinforcement
or expansion of an experience which we
ourselves have had and which possibly we
have never been able to express adequately.
From instrumental study should come the
joy which results from a new form of expression. It is like song singing except that
the expression is now through a different
medium and one that extends beyond our
own body. From technical study should
come the joy of understanding and mastering the details which are used somewhat
blindly in song singing, appreciation, and
instrumental study. Each child should have
some experience in every one of these four
phases of music.
Any child will naturally modulate his
voice in speaking, and will, when alone,
utter sounds which are songlike, at least in
embryo. All normal children sing as soon
as they come in contact with a good model
especially if this be the voice of the mother
or of a musical primary teacher, but any
child who is not hindered by being told that
his parents are unmusical, or that being able
to sing is a gift, can with patience and the
right surroundings be taught to sing in tune
and so pleasantly that he himself and others
will enjoy listening to it. The fundamental
thing in all musical development is ability
to sing and it is the first duty of parents,
kindergarten, and primary grade teachers to
see that the little child is helped to sing in
tune and with a sweet tone.
Just as every good home should surround
the child with orderly and beautiful furnishings, so ought he to be surrounded with
beautiful music to hear. The child who
hears lovely phonograph records and the
better radio selections will probably grow
up with good musical taste especially if he
has been properly helped with his singing.
But in all of this listening there is just as
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much need for selection and guidance as in
reading and painting and rules of conduct.
It is simple and natural to play upon a
musical instrument and every child should
have this opportunity. We are learning that
there are a number of simple instruments,
such as glasses and bells, and marimbas,
and soft sounding drums and rattles which
can be played upon almost without formal
instruction and which will serve as excellent
introductions to the more developed instruments, such as the piano and the violin.
The great impetus toward instrumental instruction in the schools makes it seem possible that it will not be long before there are
instrumental teachers employed by the
school boards in all the public schools so
that the great mass of instruction which is
now carried on privately at great waste of
time, money, effort, and especially of musical results, will be transferred with splendid gains in every line to the schools.
When our other three approaches are
properly used we shall recognize that there
is also great delight in the right kind oftechnical study. It must come in the child's
life after he feels the need for it and it
must not be too long delayed. It is now
quite well agreed that the first grade and
much, if not all, of the second grade should
be devoted to song singing, listening, and
playing upon simple instruments, and that
technical study should not be emphasized
until the third grade. Having once been
begun it should be pursued intensively until
at the end of the sixth grade the ordinary
child will have attained enough command
of reading and writing music so that thereafter his gain in skills will come from his
employing his technical equipment in the
acquiring of greater facility in singing, listening, and playing.
With such a foundation as we have outlined, the schools are ready to furnish in the
junior high school a much finer specialized
treatment of music than we have yet had.
The next few years will witness astounding
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developments in the performance of vocal
and instrumental music and intelligent
and appreciative listening to music. But
throughout it all, if we are to realize the
unique contribution which music has to
make to the curriculum we must keep to the
principles enunciated in our opening words.
Music must serve primarily to develop a
sympathetic and joyous appreciation of
great emotional experiences.—Peter W.
Dykema, Head of Department of Music
Education, Teachers College, Columbia
University, in Minnesota lournal of Education.
NEW STANDARDS FOR COLLEGE
ADMISSION
High school principals and teachers generally will be interested to learn about the
new plan for the admission of students to
the Colorado State Teachers College. The
following letter from the president of this
college will explain the new plan:
We take pleasure at this time in announcing a
new policy concerning admission to the college.
In keeping with the best educational thinking
of the day, and as a result of careful experimentation over a period of four years, the college has
decided to admit any high school graduate who is
recommended by you, who has health, character,
and ability to do college work.
This college believes that the high school curriculum is a high school problem, and we shall
make no attempt to dictate specific subjects of
study required for graduation and admission to
college.
Our experience demonstrates that an applicant,
to succeed in our college and as a teacher later in
life, should have
(1) A GOOD HIGH SCHOOL RECORD.
(Those who rank in the lowest one-fourth of
a graduating class seldom do acceptable college work.)
(2) A GOOD MORAL CHARACTER.
Those who do not qualify under this head can
not be certified as teachers.
(3) GOOD HEALTH.
Students who have communicable diseases or
noticeable physical defects should not attempt
to be teachers.
(4) ABILITY TO DO COLLEGE WORK.
This is determined by scores made on certain
tests at the time of matriculation. (English,
intelligence, achievement, and teaching aptitude.)
Sincerely yours,
George Willard Frasier,
President of College.

